Understanding Christianity
The Concepts: a spiral curriculum
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Teaching & Learning Approach

By addressing key guestions, Understanding

Christianity encourages pupils to explore core Bible texts,
examine the impact for Christians and consider possible
Implications. Each unit incorporates the three elements:

. Making sense of the text — Developing skills of reading

and interpretation; understanding how Christians interpret,
handle and use biblical texts; making sense of the
meanings of texts for Christians

. Understanding the impact — Examining ways in which

Christians respond to biblical texts and teachings, and
how they put their beliefs into action in diverse ways within
the Christian community and in the world

. Making connections — Evaluating, reflecting on and

connecting the texts and concepts studied, and discerning
possible connections between these and pupils’ own lives
and ways of understanding the world.

Each unit begins with a ‘way in’ and then offers teaching
and learning ideas for each element. The teacher chooses
how to weave together the elements, from making sense
of the text, through looking at the impact on the world of
the Christian, and helping to make connections with the
world of the pupil, in order to achieve the outcomes.
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This model shows that the Understanding

Christianity approach is not just getting pupils to learn
what Christians think. Instead, it is about developing skills
to help them ‘think theologically’ alongside learning lots of
knowledge about the Bible, Christian belief and practice. It
also shows that these three elements do not represent
rigid, distinct steps, but that pupils can ‘make connections’
whilst ‘making sense of the text’, for example.



